
Pupil premium strategy statement 2022/25

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Co-op Academy

Priesthorpe

Number of pupils in school 1091

Proportion (%) of pupil premium eligible pupils 32.5%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2022-2025

Date this statement was published TBC

Date on which it will be reviewed October 2023

Statement authorised by Martin Blacoe (Principal)

Pupil premium lead Emma Moss

Governor / Trustee lead Adnan Naqvi

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £305,350

Recovery premium funding allocation this academic year £86,112

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£19,048

School led tutor grant £51,840

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£462,350
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Part A: Pupil premium strategy plan

Statement of intent

‘Developing the whole student, to conquer all barriers’

“At our academy, we instil a sense of limitless possibilities within each
and every one of our Disadvantaged Students. We work with students to

identify barriers that could limit their future successes and use our
knowledge, expertise and above all, passion, to implement bespoke

strategies for overcoming them as soon as they start their journey with
us.”

At Co-op Academy Priesthorpe, we direct resources into overcoming the key barriers faced
by our students eligible for Pupil Premium. The identification of these barriers has involved
collaborative input from students, teachers, parents and Governors to ensure we have a rich
insight into where to focus our strategy, with particular consideration given to the legacy
impact of school closures. Our subsequent strategy focuses on improving attendance,
supporting literacy and numeracy, improving cultural capital including extra-curricular
participation, enhancing self-regulation and resilience, and, ultimately, reducing the impact of
the coronavirus pandemic on the academic gap.

Alongside this there is a relentless focus on quality first teaching and curriculum design,
so that all of our Disadvantaged students, in particular our Most Disadvantaged students,
receive equitable learning experiences focussed on the acquisition of powerful knowledge
across the Academy.

Our strategy is informed by up to date and relevant educational research, published by a
number of sources, including The Endowment Foundation (EEF). The following strategy
follows the tiered approach as recommended in the latest Pupil Premium Guidance
published by the EEF and The Department for Education’s guidance for Leaders.
Considering a tiered approach to Pupil Premium spending has allowed the academy to
balance approaches to improving teaching, targeted academic support and wider strategies.
Sat within each of the 3 tiers, lie actions that not only aim to provide ‘catch-up’ for our
Disadvantaged students, but drive to instil a sense of ‘getting ahead’.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 Attendance rates (including Persistent Absentees) for students eligible for
Pupil Premium funding over Half Term 1 to 6 in 2021-22 were lower than the
attendance rates for students not eligible for Pupil Premium funding,
impacting negatively on the progress of our Disadvantaged cohort.
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https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1066915/Using_pupil_premium_guidance_for_school_leaders.pdf


2 Entry data, assessments and observations show that many of our
Disadvantaged students’ reading comprehension and knowledge of Tier 2
and 3 vocabulary make accessing complex written texts more challenging.
Numeracy starting points for some of our Disadvantaged students are low;
31% of year 7 students who did not achieve a KS2 score of at least 100 are
from the Disadvantaged cohort.

3 Our discussion and observations suggest some Disadvantaged students
lack background knowledge of the world around them and have had limited
access to enrichment opportunities. As a result, they have less clarity around
career goals and how to achieve them compared to Non-Disadvantaged
students. It is not that they are less ambitious, but what they believe is
possible is limited due to life experiences to date.

4 Our assessments, discussions and observations have identified that many of
our Disadvantaged students are in need of additional support with
emotional/self-regulation and resilience development. Support in developing
metacognition strategies will enable them to face challenges more robustly
and effectively.

5 The impact of the coronavirus pandemic on our Disadvantaged students was
more profound than our Non-Disadvantaged students, from both academic
and non-academic perspectives. As a result the gap in progress has
widened, particularly during periods of school closure.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improve attendance for Pupil
Premium students and
therefore narrow/close the
gap between PP and non-PP,
with particular focus on our
Most Disadvantaged
students.

● Overall Whole Academy, Disadvantaged, Most
Disadvantaged, and SEND attendance figures are
above the national figure for secondary schools.

● Overall Whole Academy Persistent Absentee (PA)
figures for Disadvantaged, Most Disadvantaged, and
SEND students are below the national figure for
secondary schools.

● The attainment gap between our Disadvantaged and
Non-Disadvantaged cohort will narrow.

Improve attainment and
progress of our
disadvantaged cohort as a
result of our renewed focus
on reading inference, oracy
and numeracy strategies

● All students have access to consistently first class
learning experiences that are informed by the latest
educational research and theory (2022/23), with
particular reference to developing reading across the
curriculum.

● Students read widely and often, with fluency and
comprehension appropriate to their age

● End of year APS scores for those students receiving
Literacy and Numeracy catch up: >0

● The attainment and progress gap between our
disadvantaged and non-disadvantaged cohort will
narrow.
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Further enrich the cultural
capital of our disadvantaged
students through enhanced
careers guidance and
enrichment opportunities.

● The percentage of Disadvantaged students taking part
in extracurricular activities is at least as high as
Non-Disadvantaged students

● High quality careers advice provided for all
Disadvantaged students.

● NEETS in KS4/5 are below national average; the
proportion of Disadvantaged students moving onto
appropriate destinations (including higher education
and apprenticeships) is in line with Non Disadvantaged
students.

Improve the resilience and
emotional/self regulation skills
of our Disadvantaged
students

● ‘Engagement in learning’ scores for Disadvantaged
students will be <1.8

● Pupils on Student Support interventions show a >25%
reduction in EIL/D/CC Codes.

● The attainment gap between our disadvantaged and
non-disadvantaged cohort will narrow.

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Allocation of Key Stage Leaders, Year Managers and Progress Assistants time to
supporting PP students: £49,400
CPD programme for teaching and associate staff members £8,500
Metacognition and Mindset curriculum development £2,500
Extra maths and English teachers £44,200
Increased teaching time in maths and English £32,140
Maths and English extra coaching groups £4,000
Alternative provision £22,700
Whole Academy T&L development including CRAFT session material £14,700
Literacy and Numeracy Academy Leaders £9553
Learning Leaders £9600
Budgeted cost: £197,293 (43% of the budget)

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Quality First Teaching
Quality first teaching for all students
with particular reference to our
Disadvantaged and Most
Disadvantaged students that includes
expert subject and pedagogical
knowledge that delivers;

● An exploration of core and gateway
concepts, using methods of delivery

Research shows that ‘high quality
teaching is the most important lever
that will help to improve
Disadvantaged outcomes’ as identified
as a key principle in the EEF Guide to
the Pupil Premium.

2,3,4,5
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https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
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that are rooted in the science
behind the acquisition of
knowledge, including first class
guided, deliberate and independent
practice.

● Skillful checking for understanding
through effective questioning,
including ‘pitstops’, that is designed
to anticipate errors and tackle
misconceptions head on.

Reinforcement of knowledge that
deepens understanding and promotes
the transition from novice to expert
learners, with fluent comprehension
and application of specialist
vocabulary. The transition is supported
by research-based strategies of
rehearsal, including retrieval practice
and elaboration.

Developing metacognition within the
curriculum to support students in
becoming effective learners.

Quality assurance of Pupil Premium
Passports and their implementation in
the classroom. Passports include
bespoke barriers to learning to guide
teachers delivery of the curriculum to
our Disadvantaged students.

A continued whole academy focus on
high quality feedback to provide
challenge and promote self-regulation.

The Research for Education
Inspection highlights that achievement
is maximised when teachers actively
present material and structure taking
into consideration cognitive science
research, and the use of models and
instruction.

“Cognitive science principles of
learning can have a significant impact
on rates of learning in the classroom.
There is value in teachers having
some working knowledge of cognitive
science principles. “
EEF Cognitive Science in the
classroom: Evidence and Practice
Review 2021

There is evidence to suggest that
disadvantaged pupils are less likely to
use metacognitive and self-regulatory
strategies without being explicitly
taught these strategies. Explicit
teaching of metacognitive and
self-regulatory strategies could
therefore encourage such pupils to
practise and use these skills more
frequently in the future. With explicit
teaching and feedback, pupils are
more likely to use these strategies
independently and habitually, enabling
them to manage their own learning
and overcome challenges themselves
in the future.
EEF research reference:
Metacognition and self-regulated
learning
+7 months

Hattie and Timperley (2007), Hattie
(2009), and Hattie and Zierer (2019)
conducted meta-syntheses relating to
the effects of feedback on student
achievement. These indicated a high
effect (between 0.70 and 0.79) of
feedback on student achievement in
general. Feedback that is designed to
help students in building cues and
checking for misconceptions result in
the development of more effective
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_Science_in_the_classroom_-_Evidence_and_practice_review.pdf?v=1629124467
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_Science_in_the_classroom_-_Evidence_and_practice_review.pdf?v=1629124467
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_Science_in_the_classroom_-_Evidence_and_practice_review.pdf?v=1629124467
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.frontiersin.org/articles/10.3389/fpsyg.2019.03087/full#B18
https://www.frontiersin.org/articles/10.3389/fpsyg.2019.03087/full#B16
https://www.frontiersin.org/articles/10.3389/fpsyg.2019.03087/full#B16
https://www.frontiersin.org/articles/10.3389/fpsyg.2019.03087/full#B19


information processing strategies and
understanding
EEF research reference:
Feedback
+ 8 months
EEF Teacher Feedback to
Improvement Pupil Learning
guidance report

CPD
Weekly CRAFT (Cultivating Reflective
and Forward-thinking Teaching) CPD
sessions. Research-rooted sessions
focusing on cultivating a particular
aspect of curriculum delivery with
particular focus on Disadvantaged and
Most Disadvantaged students.

CRAFT CPD programme for teaching
and associate staff designed to
enhance current practice across the
academy to support academy literacy
and numeracy strategies.

Bespoke Early Career Teachers CPD
program.

Recruitment of up to 6 Learning
Leaders to lead small-scale action
research pilots to inform
whole-academy practice with specific
focus on accelerated progress for our
Disadvantaged cohort through quality
first teaching.

Our CPD programme is based on the
4 mechanisms of professional
development:
A: Building knowledge
B: Motivating teachers
C: Developing teaching techniques
D: Embedding practice
EEF Effective Professional
Development guidance report

By providing time and support for
teachers to define high quality reading
and oracy, this in turn can be
translated into high quality writing in all
subjects, depending on the demands
of the subject. — ‘What is Disciplinary
Literacy and Why Does it Matter?’ by
Timothy and Cynthia Shanahan
(2012).

Findings from Supporting the
attainment of Disadvantaged pupils’
achievement briefing conducted for
the DfE by the NFER in 2015
highlights that ‘for poor pupils the
difference between a good teacher
and bad teacher is a whole year’s
learning’. Learning Leaders will play
an instrumental role in the sustained
development of first class curriculum
implementation for our Disadvantaged
students.

2.3.4.5

Literacy and Numeracy within the
Curriculum

3-Strand Literacy Strategy:
Expert vocabulary
● Teachers embed and explicitly

teach tier 2 and tier 3 vocabulary

Research commissioned by the
government titled ‘Pupils' progress in
the 2020 to 2021 academic year’ has
suggested that much of the work in
reducing the attainment gap between
Disadvantaged and

2,4,5
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1648715505
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1648715505
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1062286/Understanding_progress_in_the_2020_to_2021_academic_year_Findings_from_the_summer_term_and_summary_of_all_previous_findings.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1062286/Understanding_progress_in_the_2020_to_2021_academic_year_Findings_from_the_summer_term_and_summary_of_all_previous_findings.pdf


throughout  the curriculum
delivery.

● Comprehension of expert
vocabulary is explored through
morphology and etymology, to
ensure skillful delivery.

Oracy
● All staff have high expectations of

oracy across the academy.
● Accountable talk and A,B,C talk

stems are used, to ensure talk is
high quality and promotes deeper
understanding.

● Staff support students in selecting
the correct register for
communication through reference
to the formality scale.

Reading
● The Priesthorpe Readers

programme helps promote,
encourage and nurture reading for
early readers.

● For students below expected
reading age in KS3 and KS4,
diagnostic testing is used to
identify their specific weaknesses.
These are addressed through
targeted intervention.

● Reading is prioritised across the
academy to create a reading
culture where pupils read widely,
often, with fluency and
understanding.

3-Strand Numeracy Strategy:
Numeracy
● Teachers have high expectations

of numeracy across the academy.
● Teachers promote a positive

attitude towards numeracy.
● Teachers model, encourage and

teach correct numeracy methods
to support understanding across
all subjects.

Methods
● Correct mathematical vocabulary

and methods are emphasised
throughout the delivery of content.

● Visual and mastery techniques are
modelled and used to support the
delivery of content.

● Comprehension of cross curricular

Non-Disadvantaged has been eroded
away in terms of literacy levels and
attainment. The findings of this study
alongside recommendation 5 in
Improving Literacy in Secondary
Schools is incorporated in the whole
school reading to learn strategy taking
into account the impact of the
pandemic, with a sharp focus on those
from disadvantaged background

Recommendation 2 in Improving
Literacy in Secondary Schools
highlights the significant challenge that
secondary schools face to develop
secure knowledge using specialised
and technical vocabulary to access the
curriculum.

‘The word rich will get richer, while the
word poor will get poorer.’ Rigney, The
Matthew Effect p.76

There is evidence to suggest that
pupils from lower socioeconomic
backgrounds are more likely to be
behind their more advantaged
counterparts in developing early
language and speech skills, which
may affect their school experience and
learning later in their school lives.
Given that Oral language interventions
can be used to provide additional
support to pupils who are behind their
peers in oral language development,
the targeted use of approaches may
support some disadvantaged pupils to
catch up with peers, particularly when
this is provided one-to-one.EEF
research reference:Oral language
intervention + 6 months

Recommendation 5 from the
EEF Improving Mathematics in KS2/3
guidance report suggests
Positive attitudes are important and
school leaders should ensure that all
staff, including non-teaching staff,
encourage enjoyment in maths for all
children
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https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1635355220
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https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/maths-ks-2-3/KS2_KS3_Maths_Guidance_2017.pdf?v=1635355220


links is demonstrated and
explored to deepen
understanding.

Catch-up
● Guided 1-1 or small group support

promotes, nurtures and builds
confidence in numeracy skills.

● Areas of weakness in
numeracy/maths are addressed
through targeted intervention.

● Mastery methods and the use of
manipulatives is embedded into
the mathematics curriculum, to
support recovery.

Studies show that enhancing
vocabulary knowledge facilitates
reading comprehension (Stoller &
Grabe, 1993). Also Swanson, Orosco
and Kudo (2016) report that an
increased instructional focus on
vocabulary is needed to make positive
predictions of reading skills.
EEF research reference:
Reading comprehension strategies
+ 6 months
https://educationendowmentfoundation
.org.uk/news/eef-blog-shining-a-spotlig
ht-on-reading-fluency

Recommendation 2 from the
EEF Improving Mathematics in KS2/3
guidance report suggests
Manipulatives (physical objects used
to teach maths) and representations
(such as number lines and graphs)
can help pupils engage with
mathematical ideas

Mastery learning approaches aim to
ensure that all pupils have mastered
key concepts before moving on to the
next topic – in contrast with traditional
teaching methods in which pupils may
be left behind, with gaps of
misunderstanding widening. Mastery
learning approaches could address
these challenges by giving additional
time and support to pupils who may
have missed learning, or take longer
to master new knowledge and skills.
EEF research reference:
Mastery Learning
+ 5 months

Evidence shows that small group
tuition is effective and, as a rule of
thumb, the smaller the group the
better. Some studies suggest that
greater feedback from the teacher,
more sustained the engagement in
smaller groups, or work which is more
closely matched to learners’ needs
explains this impact. Once group size
increases above six or seven there is
a noticeable reduction in
effectiveness.
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EEF research reference: Small group
tuition
+4 months

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Academic Workshops £18,000
1 to 1 Academic Mentoring £1,980
Scholars Programme £4,000
Academic recovery coaching £62,366
Small group/1:1 reading intervention £3,500
Allocation of HLTAs time to support PP students £25,153
In-school tutoring £264,465
GL Reading Tests £3,200

Budgeted cost: £144,664 (31% of the budget)

Activity Evidence that supports
this approach

Challenge
number(s)
addressed

Within class support
Proportionate allocation of 5 HLTAs to support
progress including 1 in each of the three core
subjects and 2 with a focus around SEND
students.

Structured interventions
Restructure of Assistant Key Stage Leaders
remit to focus solely on the progress of and
intervention for Disadvantaged students.

Recruitment of 3 Academic Recovery
Coaches deployed in English, Maths and
Science, targeting underperforming
Disadvantaged students across all key stages
in core subjects.

Strand 3 of the Academy Literacy Strategy
Reading
● The Priesthorpe Readers programme

helps promote, encourage and nurture
reading for early readers.

● For students below expected reading age
in KS3 and KS4, diagnostic testing is used
to identify their specific weaknesses.

Research on TAs
delivering targeted
interventions in one to-one
or small group settings
shows a consistent impact
on attainment of
approximately three to four
additional months’
progress
EEF Making best use of
teaching assistants
guidance report

Small group tuition offers
an opportunity for greater
levels of interaction and
feedback compared to
whole class teaching which
can support pupils to
overcome barriers to
learning and increase their
access to the curriculum.
EEF research reference:
Small group tuition
+4 months

2,4,5

2,4,5
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These are addressed through targeted
intervention.

Strand 3 of the Academy Numeracy
Strategy
Catch-up
● Guided 1-1 or small group support

promotes, nurtures and builds confidence
in numeracy skills.

● Areas of weakness in numeracy/maths
are addressed through targeted
intervention.

Additional staffing within the English team to
deliver a programme of targeted support for
KS3 and KS4 students below expected
reading age. Phonics training provided to help
support the strategy.

Funding of the Scholars Programme to
expose high ability disadvantaged students to
extended academia

Central fund available for departments to
submit proposals/bids for additional funding to
support their department PP strategy.

Studies in England have
shown that pupils eligible
for free school meals
typically receive similar or
slightly greater benefit from
phonics interventions and
approaches. This is likely
to be due to the explicit
nature of the instruction
and the intensive support
provided. It is possible that
some disadvantaged
pupils may not develop
phonological awareness at
the same rate as other
pupils, having been
exposed to fewer words
spoken and books read in
the home. Targeted
phonics interventions may
therefore improve
decoding skills more
quickly for pupils who have
experienced these barriers
to learning.EEF research
reference:Phonics +5
months

Case studies on the impact
of raising aspirations

https://bera-journals.onlinel
ibrary.wiley.com/doi/10.100
2/berj.3171

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

CEIAG Coordinator £17,646
Aspire Careers Support £12,300
Year 7 ‘Mindset’ day £1,500
Jamie’s Farm £1,750
Year 6 Transition Day and Resilience Day £2,688
Prom contribution, Spare school uniform, exam breakfasts, free breakfast for all,
bespoke intervention in year teams

£19,700
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Attendance team £28,300
Impact North (Psychotherapy support for students) £12,000
Contribution to Behaviour Support Worker salary to support with Behavioural and SEMH
Needs £17,906
Jamie Peacock Wellbeing Training £5,137
Classcharts Attendance Add-on £1,466

Budgeted cost: £120,393 (26% of the budget)

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Attendance
Proportionate allocation of Attendance
Improvement Manager, Family Support
Worker and Attendance Administrator.
Highlight vulnerable students and assign
key members of staff to be the point of
contact following the first day response.

Staged response to all students who fall
below the trigger points. (contact with
parents/ home visits/attendance
contract/ attendance panel and fixed
penalty notices where applicable.) Flow
chart of support shared with parents at
the beginning of the academic year.

PP attendance groups identified,
whereby a named member of the
attendance team will meet with the
group on a minimum of a fortnightly
basis. Action plans will be produced for
each student, and they will benefit from
both peer and adult support.

Year Managers to monitor pupils with
attendance lower than 94%. They will be
provided with a list of key students in
order to start monitoring from
September

Attendance mentors to work with PAs or
those at risk of falling into the PA
category through weekly check in
meetings and monitoring of attendance.

Free breakfast available every morning
to encourage punctuality and a healthy
start to the day.

EEF guide on Pupil Premium
(wider strategies) identifies that
one of the most significant
non-academic barriers to pupil
success in school is attendance
linked to a broader challenge of
the value of education in some of
our school community. Findings
from how to best support parents
using the guidance report by the
EEF on Working with Parents to
Support Children’s Learning will
also be incorporated as part of
this strategy

In The Mentoring Effect report,
research shows that young
people who were at-risk of
dropping out (with absenteeism
as one of the risk factors) who
had a mentor growing up
experienced many positive
outcomes related to academics
compared to their peers who
could not identify a mentor
growing up. They were:

● 55 percent more likely to
be enrolled in college.

● 81 percent more likely to
report participating
regularly in sports or
extracurricular activities.

● More than twice as likely
to say they held a
leadership position in a
club or sports team.

1,3,4,5
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https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf?v=1650463957
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222
http://www.mentoring.org/mentoringeffect/


Financial support for studentsus to fund
subject-specific equipment including
GCSE Art packs and Food Technology
ingredients.

Support for students through alternative
provision to encourage an increase in
daily attendance to an educational
setting.

Funding of Jamie’s Farm Programme to
engage PP students with low
attendance.

Funding of ClassCharts Attendance
add-on to ensure rigorous monitoring of
the attendance of our Disadvantaged
and Most Disadvantaged students by all
staff, including coaches and teachers.

Careers and enrichment
Funding of outside agencies to ensure
Disadvantaged students will have
annual access to independent careers
advice throughout their time at the
Academy.

Links made with local businesses to
facilitate mock interviews for PP
students in the first instance (and then
offered to all students)

Monitoring of extracurricular
engagement of PP students across
departments

Year 7 ‘Mindsets’ trip.

Year 6 Resilience Day

Funding of peripatetic music lessons to
ensure that any PP student wishing to
learn a music instrument is able to do
so.

Behaviour Support workers to mentor
Disadvantaged students and offer
emotional wellbeing support.

● 78 percent more likely to
volunteer regularly in their
communities.

And additional research has
shown that students who meet
regularly with their mentors are
52% less likely to skip a day of
school and 37% less likely to
skip a class.EEF research
reference: Mentoring +2
months

By designing and delivering
effective approaches to support
parental engagement, schools
and teachers may be able to
mitigate some of these causes of
educational disadvantage,
supporting parents to assist their
children’s learning or their
self-regulation, as well as
specific skills, such as reading.
EEF research reference:
Parental engagement
+4 months

According to figures from the
Department for Education, pupils
who receive Free School Meals
are more likely to receive a
permanent or fixed period
exclusion compared to those
who do not. The most common
reason for exclusion is persistent
disruptive behaviour. Pupil
behaviour will have multiple
influences, some of which
teachers can directly manage
though universal or classroom
management approaches. Some
pupils will require more specialist
support to help manage their
self-regulation or social and
emotional skills.
EEF research reference:
Behaviour Interventions
+ 4 months

Social and Emotional learning
(SEL) interventions in education
are shown to improve SEL skills
and are therefore likely to
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions


Funding of Impact North
(Psychotherapy) to give Mental Health
Support to students in order to help
students access all of their learning.

Funding of Jamie Peacock ‘Be a
Champion’ 30 day Wellbeing
Programme for Disadvantaged students,
focused on developing physical and
emotional resilience

support disadvantaged pupils to
understand and engage in
healthy relationships with peers
and emotional self-regulation,
both of which may subsequently
increase academic attainment.
EEF research reference:
Social and emotional learning
+ 4 months

Recent research on cultural
capital argues that
extracurricular activities may
enhance children's intellectual
creativity, breadth, and scope
(Kaufman and Gabler, 2004) and
moreover that cultural
participation may lead to a
genuine increase in analytical
and academic competence
(Kisida et al, 2004)

A parliamentary education
committee report focussed on
left behind groups highlights the
role of high quality careers
guidance in tackling the
underachievement of the Most
Disadvantaged, particularly
those from white working class
backgrounds.

There is some evidence to
suggest a causal link between
arts education and the use of
arts-based approaches with
overall educational attainment.
Where the arts are being taught
as a means to boost academic
achievement for those eligible for
the pupil premium, schools
should carefully monitor whether
this aim is being achieved. EEF
research reference: Arts
Participation + 3 months

Total budgeted cost: £425,451.50
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021, and
2020 to 2021 results will not be used to hold schools to account. (DfE)

A comparison of outcomes for Disadvantaged students for 2022 compared to 2019
demonstrates a continued increase in attainment.

The percentage of Disadvantaged students achieving a 5+ in maths increased from
36.9% in 2019 to 54.6% in 2022
In English the figures are 41.5% in 2019 and 51.8% in 2022
The percentage of Disadvantaged students achieving a grade 4+ in Combined Science
increased from 50.2% in 2019 to 63% in 2022.
The percentage of Disadvantaged students achieving a grade 4+ in Biology remained at
100% in 2022
The percentage of Disadvantaged students achieving a grade 4+ in Chemistry remained
at 100% in 2022
The percentage of Disadvantaged students achieving a grade 4+ in  Physics remained at
100% 2022
The percentage of Disadvantaged students achieving a 5+ in Combined Science
increased from 24.6% in 2019 to 41% in 2022
The percentage of Disadvantaged students achieving a 5+ in Biology remained at 100%
in 2022
The percentage of Disadvantaged students achieving a 5+ in Chemistry remained at
100% in 2022
The percentage of Disadvantaged students achieving a 5+ in Physics remained at 100%
in 2022

Additional Impact:

- In 2021/22 Priesthorpe Readers, a 6 week programme developed to support
students working below expected reading age, led to average progress of 22
months for all students (52 students) involved. For Disadvantaged students (25
students), they realised 19 months of progress

- 76% of Y7 PP students who received additional Numeracy lessons showed an
increase in scores on the arithmetic test from September 2021 to July 2022

- 56% of Y8 PP students who received additional Numeracy lessons showed an
increase in scores on the arithmetic test from September 2021 to July 2022.

- The 2021/22 cohort of Year 11 Disadvantaged students who successfully
completed a 12 month programme with the educational charity Universify achieved
an average P8 score of +1.05 in their GCSE examinations this year.
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- 98% of Year 7 and 95% of Year 9 Disadvantaged students participated in the 30
day Jamie Peacock ‘Be a Champion’ challenge that involved a launch event and
regular check-ins focussing on key aspects of wellbeing including positive mindset,
diet, sleep and exercise. 98% of Disadvantaged students in Year 8, 9 and 10
participated in a Team Challenger event which involved various activities with a
focus on resilience and team building.

- An increase in the number of Disadvantaged student participation in extracurricular
activities was seen last academic year. Between Sep 2020- June 2021 21% of
students who attended extra-curricular activities were Disadvantaged students.
This rose to 49% between September 2021- June 2022.

- PP attendance mentor programme proved an effective strategy of improving
attendance for 14 high risk PP students. 10 students made improvements in
attendance; 6 students shifted their attendance above 90% and thus were no
longer Persistent Absentees; 3 students achieved 100% attendance.

- Enhanced Passports were created for 20 underperforming PP students. These
students were placed into 3 tiers depending on their level of need. 15/20 students
made progress between their Data Sweep 2 and Actual result. 53% of those
students who made progress improved their P8 score by +1.00 or above.

- 18 Disadvantaged students, with attendance rates in line with persistent
absenteeism, received a bespoke programme of support in the lead up to their
examination period including;

- Twice weekly Extra Curricular sessions receiving breakfast and outdoor
activities to support well-being

- Targeted meeting at the start of the examination period
- Evening revision and meal the night prior to exams to model the importance

of healthy eating and routine during the exam period.
- Breakfast provided throughout the exam season
- Targeted transport to school for these 18 students.

The Average attendance improved from 74.16% at HT4 to 75.68% at the end of the
exam period.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
Scholars Programme The Brilliant Club

Cognitive Abilities Test (CAT4) GL assessments

Universify Universify Education
‘Be a Champion’ 30 day Wellbeing
Programme

Jamie Peacock
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